As proved by varied researches, English language teachers, with their burning passion in the realm of words, have constantly updated themselves with educational trends and timely methods and techniques with regard to teaching this discipline so that they can be efficient and effective in the learning process. Armed with pedagogical skills in language teaching, language teachers, as observed, apparently do not dwell themselves so much on the world of numbers, or simply, world of Mathematics, which in their roles as educators, plays a vital role with regard to measurement of student learning. Hence, this paper considered this inquiry as an attempt to understand language teacher's unappreciation of Mathematics at the University of Perpetual Help System Laguna.
Introduction
Study of the English language has been, in no doubt, greatly considered throughout the course of research history. Being the international language, English is used in all parts of the world and serves as a tool in bringing about global understanding among the various nations. In fact, it has remained a medium of instruction from elementary grades up to higher education, both in government and private educational institutions in the Philippines which is why English language teachers, with their burning passion in the realm of words, have constantly updated themselves with educational trends and timely methods and techniques with regard to teaching this discipline so that they can be efficient and effective in the learning process (Gabriel, 2005) .
Armed with pedagogical skills in language teaching, language teachers, as observed, apparently do not dwell themselves so much on the world of numbers, or simply, world of Mathematics, which in their roles as educators, plays a vital role with regard to measurement of student learning (Monsen, 2005) .
Indeed, the study and appreciation of mathematics can satisfy a wide range of interests and abilities. It develops the imagination. It trains in clear and logical thought. It is a challenge, with varieties of difficult ideas and unsolved problems, because it deals with the questions arising from complicated structures. Yet it also has a continuing drive to simplification, to finding the right concepts and methods to make difficult things easy, to explaining why a situation must be as it is. In so doing, it develops a range of language and insights, which may then be applied to make a crucial contribution to our understanding and appreciation of the world, and our ability to find and make our way in it.
In the teaching profession, assessment plays a vital role in the teaching and learning process (Monsen, 2005) . The use of assessment, which is directly related to Mathematics as it deals with numerical equivalents, is often an advantage tested on the quality of the work a teacher can produce, as well as the ability to do that work quickly and under pressure. It is becoming more important to show that a teacher can produce well thoughtout work to a high standard, and that he can communicate what he knows, both in writing and orally considering his knowledge of numbers.
Realistically, however, Mathematics seems to be unappreciated by others, specifically by language teachers. Though it is a challenging and functional subject, how it works and why it seems difficult, are not matters which are easy to understand, even by its practitioners.
Considering the anticipated phenomenon, which is unappreciation of Mathematics, the researcher undertook this study with a view of understanding and describing the lived experiences of the participants from University of Perpetual Help System Laguna.
Teachers' multifarious task is undeniable. From preparing the lessons for a day to maintaining conducive learning atmosphere, not to mention monitoring the behaviour and performance of the learners, as well as computing grades among others, they, indeed, need to be armed with knowledge of the educational realm and skills needed in the workplace demands. With all these multifaceted tasks rolled into one profession, it is observed however, that teachers, particularly language teachers, tend to be disinterested in Mathematics. For this reason, the researcher considered this inquiry as an attempt to understand teachers' unappreciation of Mathematics, an-always-present-discipline they can't avoid since it is always partnered with assessment and evaluation wherein they need to utilize their numerical knowledge and appreciation.
Specifically, this study may help school administrators provide relevant and functional programs which focus on developing the Mathematics self-efficacy of their teaching staff so as to motivate and encourage them to be motivated in assessment and evaluation of their students. Improving teachers Maths self-efficacy can also pave way for teachers to expand their horizons and dwell themselves into the research realm, particularly quantitative research which covers statistical analysis and presentation, so as to widen their field of experience and what-how principle.
Findings of the study would also be beneficial to the field of educational management particularly with regard to the timeframe they give to their teachers in terms of grades submission deadlines, financial reports and other related concerns.
Results of this study could also be of most help to the future educators as they will definitely be involved in the world of evaluation and assessment of their learners. Insights of this study may somehow alter their mindset in case they also unappreciate Mathematics.
Outcomes of this endeavour could also benefit future researchers as they may come up with a more in-depth study of unappreciation of Mathematics and its possible effects to any educational or psychological variables. To the English language teachers, who are the primary beneficiaries of this study, so that they would be able to improve their Mathematics self-efficacy and gain confidence and competence so as to better their performance in the educational world ever changing and demanding, resetting their minds that language teachers could be good not only in words but also in numbers, once they appreciate and enjoy Mathematics.
Methodology
Since the research problem of this study focused on understanding language teachers' unappreciation of Mathematics, which is an example of phenomena, the researcher employed phenomenological research design.
The aim of phenomenology is the return to the concrete, captured by the slogan 'Back to the things themselves!' (Moustakas, 1994) as cited by Creswell (2007) . Specifically, the researcher employed Psychological Phenomenology (also termed Empirical, Transcendental) which was expounded by Moustakas ( 1994) as cited by Creswell (2005) wherein it focuses less on the interpretations of the researcher and more on a description of the experiences of the participants. The researcher employed the procedures which consist of identifying a phenomenon to study, bracketing one's experiences, and collecting data from several persons who have experienced the phenomenon, as illustrated by Moustakas (1994) . Furthermore, the data were analyzed by reducing the information into significant statements or quotes and then combining them into themes. Moreover, the researcher developed a textural description of the experiences of the persons ( what participants experienced), a structural description of their experiences ( how they experienced it in terms of the conditions, situations, or context) and a combination of the textural and structural descriptions to convey an overall essence of the experience.
In a phenomenological study, the participants, who have all experienced the phenomenon being explored and can articulate their lived experiences, may be located at a single site, although they need not be (Creswell, 2007) . The researcher opted to study six (6) language professors from the University of Perpetual Help System Laguna utilizing Purposeful Criterion Sampling strategy through which the researcher intentionally selected the individuals and sites for study because they could purposefully inform an understanding of the research problem and central phenomenon in the study thus providing quality assurance (Miles & Huberman, 1994) as cited by Creswell (2007) . The researcher collected primary sources of data through in-depth interviews from 6 individuals who have experienced unappreciation of Mathematics as recommended by Polkinghorne (1989) cited by Creswell (2007) stating that investigators need to interview 5 to 25 individuals who have all experienced the phenomenon.
This study utilized multiple in-depth interview using a protocol, that is a predesigned form containing the research questions which are general and open-ended considering the guidelines of Moustakas (2004) as reintroduced by Creswell (2007) . Since, the interview form was self-constructed and not standardized, it was presented to some experts in the field of qualitative research such as the thesis adviser and the thesis committee members to give comments and recommendations for validity and reliability .
Long and in depth-interview is important to describe the meaning of a phenomenon for a small number of individuals who have experienced it (McCraken,1988) as cited by Creswell (2007) . Through the interview protocol, the researcher was able to take notes during the interview about the responses of the participants. It also helped the researcher organize thoughts on items such as headings, information about starting the interview, concluding ideas, information on ending the interview, and thanking the respondent.
After the validation of the instrument to be utilized in the study , the researcher went through the process of finding the participants, gaining access and establishing rapport, which are all important to procure good data (Creswell, 2007) . Permission was also sought from the Graduate School Dean of the University of Perpetual Help System Laguna where the researcher studied so as to study the potential harmful impact and risk to participants. Consent of the participants was equally considered because it is important to have access and rapport to the vulnerable individuals participating in the study (Anderson & Spencer, 2002) . The consent form contained: the right of the participants to voluntarily withdraw from the study at any time; the central purpose of the study and the procedures to be used in the data collection; comments about protecting the confidentiality of the respondents; a statement about known risks associated with participation in the study; the expected benefits to accrue to the participants in the study; and the signature of the participant as well as the researcher (Creswell, 2007) .
With the participants already identified utilizing purposeful criterion sampling procedure ( Miles & Huberman, 1994) as cited by Creswell (2007) , the researcher determined the type of interview, which was one-on-one and open-ended interview and obtained the permission of the participants with regard to the audio-recorded interview for accurate transcription of responses.
As to the treatment and analysis of data, the researcher utilized Moustakas's (1994) approach as redetailed by Creswell (2007) since it has systematic steps in the data analysis and procedures and guidelines for assembling the textual and structural descriptions. Bracketing is the first step to consider, in which the researcher set aside all preconceived experiences he has to best understand the experiences of participants in the study. Then, after conducting multiple interviews, the researcher proceeded with horizonalization, by which data were built from the first and second central research questions as well as probing questions by going through the data, that is interview transcriptions, highlighting significant statements which were sentences or quotes that provided an understanding of how the participants experienced unappreciation of Mathematics. The researcher, then, developed clusters of meaning from these significant statements into themes which were then used to write a textural description of what the participants experienced. Significant statements were also used to write a description, called imaginative variation or structural description, of the context or setting that influenced how the participants experienced the phenomenon.From the structural and textural descriptions, the researcher wrote a composite description that presents the "essence" of unappreciation of Mathematics, called the essential or invariant structure.
To establish research rigor, verification, validation and validity were applied (Meadows & Morse, 2001 ). The researcher achieved verification through in-depth literature readings, sticking to the phenomenological method of inquiry, suspending past experiences, keeping research notes and journals, utilizing a sufficient sample of participants (Polkinghorne, 1989 as cited by Creswell, 2007) , and conducting multiple interviews, as well as clarifying the responses of the participants, until data were refined. Validation was reached through multiple data collection (observations, in-depth interviews), data analysis utilizing Moustakas' approach and coding by the more experienced phenomenological researcher. To attain validity, the researcher presented the study to competent researchers for external review to establish trustworthiness of research work.
After describing the overall "essence" of the phenomenon under study, the researcher went back to the field and asked the participants to verify the synthesis of their responses. This was the last step taken so that the participants themselves could clarify and modify their responses so the validity of the essence was obtained thus establishing credibility.
Stages of communication were strictly considered in this paper by sending and securing letter of approval to the Dean of the Graduate School of the University of Perpetual Help System for the approval to conduct the study. Confidentiality of the participants' identity and responses was strictly maintained as they were informed that the pieces of information that they provided were used for research purposes only.
Results and Discussion
The study focused on understanding participants' unappreciation of Mathematics to better decipher why language teachers in particular seem to be disinterested in this discipline. To solve the main problem, the following central questions were worked out by the researcher: 1) What does unappreciation of Mathematics mean to the participants?; and 2) How have the participants experienced Math unappreciation? Theme 2: Adjusting for Oneself. Language teachers unappreciation of Mathematics was actually controlled by them, at least, when they were still students. This was evident in the following responses: "Mathematics is just an academic and mental challenge. I have this mindset thinking the famous adage that "it is just in the mind," but my heart shouts the otherwise-that is -it is not for my mind." Another molder of the youth nodded and described:
Setting my mind of math unappreciation, I would always opt to sit beside my classmates whose mathematical wit was undeniable. I even experienced cheating, unfortunately, being caught by the teacher who consequently gave me a grade disappointing enough to add up my disinterest in numbers.
Similarly, one more teacher articulated, " To perform better in school, I made some coping mechanism considering my dislike of numbers. I asked the help of my friends to simplify Mathematics for me. Honestly, their explanation was great but my application was a troublesome experience." Textural Description. As stated, the participants candidly evidenced and detailed their prevailing negative image of Mathematics,thus, the responses answering the first central question of this inquiry, that is, what unappreciation of Mathematics means to the participants, are supportive that they really dislike numbers as indicated by Theme 1: Inevitable Unappreciated Discipline with its ideas (almost always aligned with school curriculum and applied in everyday living) and Theme 2: Adjusting for Oneself with its associated meanings (relying on trusted ones, changing the mindset and coping mechanism). Theme 1 clearly focused on the descriptions of Math unappreciation while Theme 2 centered on the scenarios proving the participants disinterest in numbers. Meanwhile, it is also worth noting that partnered with the verbal responses of the participants were their nonverbal cues such as nodding, smiling and laughing. Putting the two themes and their underlying concepts together with the nonverbal elements during the interviews leads to the inference that the participating language teachers undeniably dislike the world of numbers and remained disinterested no matter how hard they tried thus not seeing themselves in the room of learning. This result is consistent with the study of Hidi & Harackiewicz (2000) asserting that individuals' appreciation, motivation and degree of interest and experience are significant factors that influence learning. Hardre et al (2007) and Koller et al (2001) also support this claim stating that motivation is among the most powerful determinants of success or failure; therefore, individual's own lack of appreciation or interest can deter understanding.
2) As to how the participants experienced Math unappreciation
Structural Description. Four themes: Theme 3 ( Mental Burden Experience); Theme 4 ( Complicating Life); Theme 5: Avoiding Expansion of Intellectual Horizon and Theme 6 (Realizing Reality) evidently specified the contexts and scenarios which affected the participants unappreciation of numbers. Synthetically, they experienced challenge of analytical and critical thinking; varying degrees of difficulty; boredom and irritation; low self-efficacy, bad image as learner and teacher; much disinterest and unmotivation from different instances and circumstances like when they were still students in High School up to their teaching experience or higher degree of study not to mention in their everyday living, from paying their fees up to taking varied exams among others. Consequently, these experiences made them realize and decide that Mathematics is really not their field of interest as it negatively affects their performance and self-efficacy as a student and as a teacher. This is clearly supported by the study of Betz & Hacket (1983) as reintroduced by Rao et al (2009) , stating that Mathematics self efficacy deals with "individuals' judgements of their capabilities to solve specific math problems, perform math-related tasks, or succeed in math-related courses". In other words, once a person, appreciates a particular mathematical task, computation of grades for example, his self-efficacy is high and thus he can be very goal oriented and productive. On the other hand, unappreciation of a task would lead to low efficacy resulting to low achievements (Bong, 2004) . Truly, even they strived to excel on it, they still don't appreciate and understand its sense or meaning. Mathematics complexity always seems to puzzle and bewilder their minds as individuals. Aligned with this idea is the study of Van de Walle (2001) revealing that individuals, mostly students perceive mathematics as a difficult subject, which has no meaning in real life. Also consonance with this is the inquiry of Even and Tirosh (2005) who assert that the rules and procedures of mathematics make little or no sense to learners. They memorize examples, they follow instructions, they do their homework, and they take tests but they cannot say what their answers mean. Undeniably, the negative varied experiences of the participants in Math brought them to a place where they would hope numbers don't exist.
Essence. Whenever and wherever, a language teacher decides for himself and for his students; from the clothes to wear to the style of teaching to employ, he undoubtedly doesn't stop thinking. But bringing Mathematics into the spotlight makes him think more. Thinking about it in different instances and circumstances leads to frustration, embarrassment, and irritation thus creating different negative images of Mathematicsimages that vividly describe his disinterest of the subject. In the course of this study, the researcher proved as evidenced and detailed by the responses of the participants that no matter how language teachers try, simple fact remains: they don't like numbers. Numbers which, as far as they are concerned, can never jibe with the enjoyment and passion they have in the world of words. Thus, it is seldom a question of " Do you love Mathematics and English?" , but more often than not , it is a question of " Do you love Mathematics or English?"
Future Directions
Despite of language teachers' unappreciation of Mathematics, they are still encouraged to a least be extra sensitive when mathematical tasked is to be performed especially when it has something to do with their job as educators. Consistent with the adage, that "teacher is forever a student", language teachers are enjoined to pursue their higher studies no matter what difficulty that may come along the way, be it Mathematics, Statistics or their counterparts. School administrators are encouraged to update Mathematics teachers with the timely methods and techniques in teaching the subject so learners will be more interested and motivated in numbers. Future qualitative researchers are exhorted to conduct another inquiry considering the phenomenon to validate its findings or explore more its implications. Future quantitative researchers are likewise urged to deal with this study employing statistical tool and having higher number of respondents.
